IMPROVING VOCABULARY AND READING COMPREHENSION ACHIEVEMENTS OF EIGHT GRADE OF MTS NEGERI BATURAJA THROUGH REPEATED READING STRATEGY by Agustiani, Merie
IMPROVING VOCABULARY AND READING COMPREHENSION 
ACHIEVEMENTS OF EIGHT GRADE OF MTS NEGERI BATURAJA 
THROUGH REPEATED READING STRATEGY 
 
 
Merie Agustiani 
Universitas Baturaja  
 
  
 
ABSTRACT 
 
Having word knowledge is important in reading comprehension to help 
students understand English text. Repeated Reading (RR) strategy is believed 
that it can enrich students’ vocabulary and reading comprehension 
achievement. This study aimed at investigating the effects of RR strategy on 
vocabulary and reading comprehension achievement. Forty eight of eighth 
graders of MTs Negeri baturaja were chosen as the sample. Each group 
consists of twenty four students. Vocabulary and reading comprehension 
tests were administered to the students before and after the interventions. The 
results showed that there was significant difference in vocabulary and 
reading comprehension achievements (ρ<0.000) after the interventions. 
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INTRODUCTION 
Reading is one of the most important skills to develop knowledge along 
with listening, speaking, and writing. Reading is a way of using a text to 
understand meaning. According to Johnson (2008:3), “If there is no meaning, 
there is no reading taking place.” Reading in English is important because it 
helps the readers to think in English, build their English vocabulary and make 
them feel more comfortable with the language (Mickulecky & Feffries, 
2003:5). 
Guthrie, Wigfield, and Perencevich (2004:227) explain that reading 
comprehension is conceived as a process that asks the readers to construct 
conceptual knowledge from text through cognitive interaction and involving 
reader’s motivation with the text. In accordance with this statement, Antoni 
(2010:41) argues, “Reading comprehension as the reader activity to 
understand and to get information from a text with the simultaneous process. 
In comprehension, teachers have an important role to get students involved in 
the text that thayare reading. 
Reading ability of  Indonesian students need more attention. Based on 
some facts, Indonesian students face difficulties in reading. First, PISA result 
in (2012) shows that the reading ability of Indonesian students is low. Their 
position is on the 60
th
 out of 65 countries. Also, a world bank report based on 
OECD (2011) describes that children of grade six in Indonesia have a very 
low reading ability (51.7). Furthermore, Progress in International Reading 
Literacy Study (PIRLS) (2010) shows that Indonesian students’ average 
score in reading literacy is only 428. Next, the ability of Indonesian students 
to read English text is also very low (Syatriana, 2010:28), which is (61.09). 
Last, the students’ reading comprehension achievement (42.84) and reading 
habit (67.77) in South Sumatera are still low (Diem, 2012).  From the data 
above, it can be concluded that reading ability must be improved without any 
doubt.  
Similar problems are also faced by students at MTs. Negeri Baturaja. 
Dissatisfied results shown from the scores gained by the students after 
completing the English final semester examination. The documentation of 
their English achievement in the first semester reflected that they did not 
have good reading comprehension skill.  Additionally, the result of IRI test 
from Burns and Roe done by the researcher to determine the reading level of 
the students in this study supported the previous documentation. The 
researcher found that most of the students were in frustration level.  The 
previous documentation of their reading level result also showed that students 
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were lack of comprehension because of poor vocabulary. According to Han, 
Moore, Vukelich, and Buell (2010), children who enter school with poor 
vocabulary often experience difficulties in learning to read. In Palembang, 
Indonesia, the junior high school students’ vocabulary contributes 14% to 
their total comprehension (Diem, Purnomo, Ihsan, Sofendi, & Vianty, 
2015:12).  In addition, Richards (2002:255) also describes that vocabulary is 
the core component of  language proficiency and provides much of the basis 
for how well learners speak, listen, read, and write. It means that vocabulary 
is one of the important aspects in language learning including EFL. 
Applying reading strategies means providing the students a medium to 
begin improving their comprehension skill (Acosta & Ferri, 2010). 
Furthermore, Saeid (2014:479) mentions on his article, “Use learning 
strategies are important to facilitate the learning process, recall and retention 
and a significant positive relationship exists between learning strategy and 
achievement.” Repeated Reading (RR), introduced firstly by Samuels in 
1979, is one of the strategies that can be used to help students to increase 
fluency rates, enlarge vocabulary stocks, and comprehend English text easily. 
Cohen (2011:120) explains that RR works as a scaffold for struggling readers 
by providing them with short-term, achievable mini-goals such as completing 
a passage in faster time (speed), increasing words read correctly (accuracy), 
and reading for a better understanding of the text (comprehension). It is an 
instructional method used to develop automaticity in reading. The method of 
repeated reading is useful for enhancing reading fluency because it allows 
students to practice a text over and over until the text becomes more and 
more familiar and students can decode the text automatically, giving students 
more cognitive capacity for comprehension. Cox (2016) explained that 
Repeated readings is when a student reads the same text over and over again 
until the rate of reading has no errors. Hargrave and Senechel (2000), Wood 
and Salvetti (2001) also investigated that the students’ activity in spelling, 
pronouncing the wotds over the times helps them to be familiar with the 
words and help them to memorizing the meaning of the words. 
 
METHODOLOGY 
This study was conducted using experimental method by applying 
quasi-experimental design (equivalent group pretest-posttest control design). 
The eighth graders of MTs. Negeri Baturaja in academic year 2015/2016 
were taken as population and Purposive sampling technique was used by the 
researcher in conducting this study. The researcher selected the sample on the 
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basis of the following criteria: (1) The students were taught by the same 
teacher (VIII 1, VIII 2, VIII 3, VIII 4 and VIII 5), (2) the students had 
different proficiecy level. This classification of proficiency level was based 
on teachers’ documentation of odd semester final test result. Based on the 
classification, the researcher chose 24 students in experimental group, and the 
other 24 students in  the control group. 
The data of the study was taken from the result of vocabulary and 
reading comprehension test in the experimental and the control group. The 
vocabulary test consisted of 30 items. 10 items were the students pronounced 
words, 5 items were spelled the words, 5 items were finding the meaning of 
words in context, and 10 items were finding the meaning of words in 
isolation. Meanwhile, Reading comprehension test consisted of 30 ready-
made questions that related to narrative and recount  texts that covered two 
grades below and two grades above their expected reading level. The 
students’ reading level were measured by students’ completion of  an IRI test 
at the beginning of conducting this study. The tests were tried-out first to 32 
eighth graders (non-sample) of MTs Negeri Baturaja to see whether or not 
the instruments were valid and reliable. The try-out result showed that the 
instruments were valid and reliable (the Cronbach's Alpha for reading 
comprehension was 0.863 and the vocabulary test was 0.856). 
Repeated Reading uses repeated guided oral reading practice and 
immediate error correction to improve reading rate, accuracy, and 
comprehension. Students read short passages several times until a level of 
fluency that is satisfactory is reached. Repeated Reading is one of the most 
widely researched reading interventions and has been successful in 
improving reading fluency skills for students with and without disabilities at 
the elementary, middle, and secondary levels. Repeated Reading is 
administered in a one-on-one setting with a teacher and student, but can also 
be implemented in peer partnerships and integrated into daily oral reading 
practice in the classroom. RR strategy was used as the intervention in 
experimental group in 15 meetings and implemented in peer partnership. The 
stages were as follows: 
a. Pre-Activities  
1. Teacher greeted the students 
2. Teacher checked the attendance list of the students 
3. Teacher showed the types of literary works (recount and narrative) 
4. Teacher asked some simple question which related to the literary 
works shown to the students 
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b. Whilst-Activities  
1. Teacher grouped the students in pairs  
2. Teacher read the text aloud for 10 minutes as the model for the 
students 
3. Teacher selected a few words that might be hard for the students to 
learn and explained them. 
4. The first students (reader) in each group read the selected passage 
aloud to their partner three times or more. 
5. While the student is reading, the partner took notes and helped 
with words as needed. 
6. Students then switched roles and repeated the process. 
7. Teacher asked the students to share and discuss what they had read 
c. Post-Activities  
1. After all of the members had already read, all of them closed the 
book/reading material 
2. Teacher gave students assignment 
3. Teacher and students concluded the lesson 
4. Teacher gave the plan for the next meeting 
 
RESULTS AND DISCUSSIONS 
Judging from achievement level of vocabulary, in experimental group, 
it was obtained that RR strategy could improve the students’ vocabulary and 
reading comprehension achievement. The score distributions of pretest and 
posttest of vocabulary and reading comprehension tests both in experimental 
and control group can be seen below. 
 
Table 1. The Score Distribution of Vocabulary and Reading 
Comprehension in the Experimental Group and the Control 
Group 
VARIABLES 
 
Score 
Interv
al 
Categor
y 
The Experiment 
Group 
The Control 
Group 
Pre-
test  
Post-
test  
Pre-
test  
Post-
test  
VOCABULA
RY 
86-100 
Excellen
t 
0  2(8.3%) 0 0 
76-85 Good 0 
10 
(41.7%) 
0 0 
56-75 Average 18 12 19 20 
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(75%) (50%) (79.17
%) 
(83.3%) 
<56 Poor 6 (25%) 0 
5 
(20.83
%) 
4 
(16.7%) 
READING 
86-100 
Excellen
t 
0 0 0 0 
76-85 Good 0 
5 
(20.83
%) 
0 0 
56-75 Average 
5 
(20.83
%) 
19 
(79.17
%) 
4 
(16.7%) 
5 
(20.83
%) 
<56 Poor 
19 
(79.17
%) 
0 
20 
(83.3%) 
19 
(79.17
%) 
 
For the statistical analysis, The t-tests, both paired sample t-test and 
independent sample t-test, were used to find out whether or not there was 
improvement of vocabulary achievement before the treatment was given in 
experimental group and also to find out whether or not there was significant 
difference in vocabulary achievement between the two groups.  
Before analyzing the results of pre-test and post-test, the normality and 
the homogeneity of the data were firstly determined using Kolmogorov-
Smirnov Test. According to Santoso (2001;93) the data can be categorized as 
normal data if the value is 0.05 or higher than 0.05. The result of normality 
tests could be seen below: 
Table 2. The Result of One-Sample Kolmogorov-Smirnov Test 
Variables 
Normality 
Experimental 
Group Sig 
Control 
Group Sig 
Vocabulary 
Pretest 0.109 Pretest 0.077 
Posttest 0.120 Posttest 0.052 
     
Reading Pretest 0.137 Pretest 0.097 
Posttest 0.097 Posttest 0.083 
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From the table above, it was obtained that the result of normality tests 
showed that the significance value of pre-test and post-test scores in the two 
groups were higher than 0.05, meaning that the score distributions of pre-test 
and post-test in experimental group and control group were normal. 
Furthermore, the homogeneity of thedata were analyzed. If the p- value 
was higher than mean significant influence at 0.05 level, the distribution of 
the data are considered homogenous. In this study, it was found that the 
results of homogeneity of variance tests showed the significance value of pre-
test and post-test scores were higher than 0.05. On the basis of these results, 
it can be assumed that the data taken from pre-test and post-test scores were 
claimed to have homogeneity variance. The result of homogeneity test could 
be seen in table 3 below. 
Table 3. Tests of Homogeneity of Variance 
 
Variable Group Levene 
Statistic 
Sig 
Vocabulary Experimental  Pretest            
Posttest 
Control  Pretest            
Posttest 
Experimental-Control Posttest           
Posttest 
1.982 
0.238 
3.530 
0.166 
0.628 
0.067 
Reading Experimental  Pretest           
Posttest 
Control  Pretest             
Posttest 
Experimental- Control Posttest            
Posttest 
0.187 
0.064 
0.058 
0.667 
0.802 
0.810 
The result of paired sample t-test analysis showed that students’ mean 
difference of  pre-test and post-test in the experimental group was 8.792 with 
standard deviation of 4.160. The significant result was 0.000, in which it was 
lower than 0.05. Meaning that the strategy improved students’ vocabulary 
achievement. Meanwhile Paired sample t-test in the control group was 0.875 
with standard deviation of 0.056. The significant result was 0.056, it was 
higher than 0.05 which meant there was no significant difference in students’ 
vocabulary achievement. Based on those findings, it can be concluded that 
there was significant difference in students’ vocabulary achievement before 
and after they were taught using RR strategy. 
Furthermore, the result of independent sample t-test in students’ 
vocabulary achievement showed that students’ mean difference of pre-test 
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scores in the experimental group and the control group was 0.083 with the 
significant result 0.929. Meanwhile the students’ mean difference of post-test 
scores in the experimental group and the control group was 8.000 with the 
significant result 0.000. It means that there was significant difference on 
students’ post-test score between the experimental group and the control 
group, which means there was significant difference in vocabulary 
achievement between the students in experimental group and those who 
were in the control group. The results of paired and independent sample t-
test of students’ vocabulary achievement could be seen on table below: 
 
Table 4. The results of paired and Independent sample t-test of students’ 
vocabulary achievement in Experiment Group (EG) and the 
Control Group (CG) 
 
Variables 
Students’ Mean Score 
PAIRED 
SAMPLE T-TEST 
INDEPEND
ENT T-TEST 
Pre-test Post-test 
Mean dif  
& Sig. 
Value(EG) 
Mean 
dif. 
& Sig. 
Value 
(CG) 
Mean 
dif of 
pre-test 
(CG-
EG) & 
Sig. 
Value 
Mean 
dif of 
post-
test 
(CG-
EG) & 
Sig. 
Value 
EG CG EG CG 
Voc_Tot 29.42 29.33 38.21 30.21 
8.792 
0.000 
0.875 
0.056 
0.083 
0.929 
8.000 
0.000 
 
Similar measurements were also applied to know the improvement of 
the students’ reading comprehension achievement both in experimental and 
control groups. The result of paired sample t-test analysis showed that 
students’ mean difference of pre-test and post-test in the experimental group 
was 5.958 with standard deviation of 0.624. The significant result was 0.000, 
in which it was lower than 0.05. It means that the strategy improved reading 
comprehension achievement. Meanwhile Paired sample t-test in the control 
group was 0.333 with standard deviation of 1.007. The significant result was 
0.119, it was higher than 0.05 which means that there was no significant 
difference in students’ reading comprehension achievement. Based on those 
findings, it can be concluded that there was significant difference in 
students’ reading comprehension achievement before and after they were 
taught using RR strategy. 
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In addition, The result of independent sample t-test in students’ reading 
comprehension achievement showed that students’ mean difference of pre-
test scores in the experimental group and the control group was 0.042 with 
the significant result 0.935. Meanwhile the students’ mean difference of post-
test scores in the experimental group and the control group was 5.583 with 
the significant value was 0.000. It means that there was significant difference 
on students’ post-test score between the experimental group and the control 
group, which means there was significant difference in reading 
comprehension achievement between the students in experimental group 
and those who were in the control group. The results of paired and 
independent sample t-test of students’ reading comprehension achievement 
could be seen on table below: 
 
Table 5. The results of paired and Independent sample t-test of students’ 
Reading Comprehension achievement in  Experiment Group (EG) and 
the Control Group (CG) 
 
Variables 
Students’ Mean Score 
PAIRED 
SAMPLE T-TEST 
INDEPEND
ENT T-TEST 
Pre-test Post-test 
Mean dif  
& Sig. 
Value(EG
) 
Mean 
dif. 
& 
Sig. 
Valu
e 
(CG) 
Mean 
dif of 
pre-
test 
(CG-
EG) 
& Sig. 
Value 
Mean 
dif of 
post-
test 
(CG-
EG) & 
Sig. 
Value 
EG CG EG CG 
Reading_ 
Comprehensio
n 
1
4.75 
1
4.79 
 
20.1
7 
1
5.13 
 
5.958 
0.000 
 
0.333 
0.119 
 
0.042 
0.935 
 
5.583 
0.000 
 
Furthermore, the regression analysis with stepwise method was used 
to analyze the contribution of vocabulary and reading comprehension aspects 
toward vocabulary mastery and reading comprehension achievement total 
caused by the strategy. The results of the regression analyses showed that 
gave contribution. The highest contribution of students’ vocabulary mastery 
was iZn meaning in isolation (69.0%), spelling (23.5%), pronunciation 
(5.9%), meaning in context (1.6%). Meanwhile the highest contribution on 
students reading comprehension was in inference (29.4%). Cause and effect 
(22.5%), main idea (22.2%), sequence (16.2%), detail (9.7%). All the aspects 
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of vocabulary and reading comprehension achievements gave significant 
contribution to vocabulary and reading comprehension achievements. These 
mean that there was no unknown aspect giving contribution to vocabulary 
and reading comprehensions achievements. (Table 6). 
 
Table 6. The Contribution of the Vocabulary and Reading 
Comprehension Aspects toward Students’ Vocabulary and 
Reading Comprehensions in EG 
 
 
Variables 
 
R R
2 
R
2
d Sig. 
Vocabulary  
 
Aspects of 
Vocabulary : 
Meaning in Isolation  
Spelling 
Pronunciation 
Meaning in Context 
 
0
0.831 
0.962 
0.992 
1.000 
 
0
0.690 
0.925 
0.984 
1.000 
 
0
0.690 
0.235 
0.059 
0.016 
 
0
0.000 
0.000 
0.000 
0.000 
Reading  
Aspects of Reading 
: 
Inference  
Cause and effect 
Main Idea 
Sequence  
Detail 
 
 
0.542 
0.720 
0.951 
0.826 
1.000 
 
 
0.294 
0.519 
0.903 
0.681 
1.000 
 
0.294 
0.225 
0.222 
0.162 
0.097 
 
0.006 
0.005 
0.000 
0.005 
0.000 
 
After accomplishing the treatment using RR strategy to the 
experimental group in this study, it was obtained that the result of this study 
was similar to the findings of the study done by Therrien and Hughes (2008) 
who explained that RR strategy was more effective in teaching reading 
comprehension. In addition to this result, the researcher believed that the 
improvement of students’ vocabulary and reading comprehension 
achievements in this study was because the students read the text more than 
one time that could make the students knew more words of the text and also 
make them comprehend it.  
Repeated Reading strategy gave significant contribution to the aspects 
of vocabulary and reading comprehension achievements. It was because after 
the students read the text more than one time they also wanted to understand 
the text so they tried to get more vocabulary from the reading text. It is 
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supported by Hargrave and Senechel (2000), Wood and Salvetti (2001) who 
found that learners who participated in interactive read-alouds with their 
teacher has better story understanding and larger vocabularies. Chen (2011) 
also described that the amount of vocabulary students store in their brains 
will assist them in understanding reading. A larger vocabulary enabled 
students to recall more information from the text they read and also deeper 
knowledge of words help learners comprehend the text better (Anjomsho & 
Zamanian, 2014). It was also related to the teaching procedure that had done. 
The teacher explained the difficult words that might be found by the students 
during reading and asked the students to spell and pronounce the words that 
they got from reading text that could make the words familiar in their mouth.  
 
CONCLUSION AND SUGGESTIONS 
Based on the result of the data analyses and interpretation, it can be 
concluded that there was significant difference in vocabulary and reading 
comprehension achievements after the students were being taught by using 
RR strategy and also there was significant difference in vocabulary and 
reading comprehension achievements taught by using RR strategy and those 
who were not. The students who were taught using RR strategy got better 
achievement in vocabulary and reading comprehension than those of the 
students who were not taught by using RR strategy. RR strategy encouraged 
the students to read the texts aloud many times to get the students reach the 
accuracy and familiarity to the words in the texts that would lead them to get 
better comprehension of what they read. Therefore, the writer believed that 
RR strategy had improved the score in students’ vocabulary and reading 
comprehension achievements. Second, the students in the experimental group 
applied all the stages in RR strategy during the learning process. However, 
during the obesrvation when the class was running, RR strategy was not only 
one factor which caused the students’ achievement in experimental group 
improved. There were other factors such as students’ environment, learning 
activity, interesting reading materials and so on that might be the factors that 
influence their achievement. 
From the conclusion above, the writer would like to suggest in order 
developing the teaching and learning process of as EFL classroom. First, it is 
suggested that the English teachers of MTs Negeri Baturaja implement this 
strategy to help the students improve vocabulary and have good more 
comprehension. Second, students are expected to be able to apply RR 
strategy independently to improve their reading skill. 
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